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Respect – Hard Work – Pride – Kindness - Honesty
	Dream Big              
	Shine Bright

	
We believe that everyone can succeed 
& achieve their dreams. 


	
We value & nurture each child’s unique 
talents so that they can ‘shine bright’. 


	Key Facts
	Key Personnel

	NOR   
 Ethnicity  
 EAL   
 SEND support
 ECHP
 Early Years Inclusion Funding
 PP    
 EYPP
 Attendance  
 Boys    
 Girls    
	292
86% White British/English
8.90%
21% (FS2-Y2)
8% (FS2-Y2)
6.6% (N1/N2 pupils)
38.9% (of FS2-Y2 pupils)
22% (of N1/N2 pupils)
92.8% (2023-24)
57.20%
42.80%
	Headteacher
Chair of Governors
Deputy Headteacher
EYFS lead
Curriculum lead
SENDCo
Designated Safeguarding Lead (DSL)
Deputy DSLs
Attendance Leads
Number of teaching staff
Support staff
Admin Staff
	Mel Castle 
Matt Ward
Sophie Todd – KS1 and reader lead
Donna Neilson 
Amy Craig 
Liz Snell  
Wendy Gibbons
Mel Castle and Sophie Todd
Mel Castle and Paula Debnam
9 FTE plus HT & SENDCo (0.8)
9 Class TAs and 17 FTE SEND TAs 
Business manager, attendance lead and 2 administrative assistants.

	Context of Queen Mary Infant & Nursery School
We are a three form entry school serving a wide & diverse population. We are situated in the Sidney Sussex ward which is amongst the most deprived 10-20% of England. Furthermore, 38% of the pupils live in the East Marsh area; the Index of Multiple Deprivation ranked this area 25 out of 32,844 in England, where 1 was the most deprived & 32,844 the least.  This places the ward amongst the most deprived 1% in England. 

The IDSR confirms this; the pupil base deprivation indicator and percentage of pupils eligible for free school meal has been well above national averages since 2019.            
                                                 
Our families face many of the issues that arise from living in a deprived area such as high levels of mobility, unemployment, poverty, crime and low levels of adult education & aspiration. 

A large majority of the pupils’ skills & abilities are below that which is typically expected when they start school in Nursery or FS2. 

We are an inclusive school and the number of pupils with SEND/ EHCPS has risen since 2019 (see data above). We are proud of the provision we offer but the rising number of vulnerable pupils presents a number of challenges to the school in relation to staffing, workload and budget. 

We have a stable and dedicated workforce with average levels of staff absence. We spend a higher than average percentage per pupil on support staff to meet the needs of children with SEND. 

We place a very high value on the pastoral care & welfare that we offer & recognise that this is central to ensuring that the pupils can have the best possible start to their education. 
	Attainment & Progress
Historically, attainment was significantly below national averages in all areas (pre 2019). Since 2019, there has been a marked improvement with only one significant differences between school & national data in 2023 (reading data for disadvantaged pupils). 

Attainment at the end of EYFS has improved over time and is now closer to national percentages. 

Standards in phonics have been broadly in line with national data since 2019. There was, however, a dip in standards in 2024 - 72% compared to National. This is largely due to the high percentage of pupils with SEND/EHCPs in this year group (21 this % SEND support and 12.7% EHCP plus 1.4% EHCAR compared to 14.1% SEN support and 3% EHCP in primary schools nationally).                                                                                  
                                                                                                 
Attendance
Attendance continues to be an area of focus for the school. 

Overall absence (6.7%) was in the highest 20% of all schools in 2022/23 but there were no significant differences when compared to schools with a similar level of deprivation. The same picture was seen for persistent absence (23.5). 

Attendance data for 2023-24 was higher than the previous academic year - 92.8% compared to 91.7% with the gap between QMA and national reducing from -2.4 in 2022-23 to -1.7 in 2023-24. 
Current attendance – 94.5% (upto 24th October 2024) compared to 95.7 for national primary schools.

	Partnerships & Networks

	LA Maintained Schools Group (MSG)
Witham St. Hugh’s English Hub and Yorkshire & Humber Maths Hub
Attendance Matters 
	Saint Lawrence Academy Trust (SLAT)- HT, SEND and subject leader networks 
June Richardson – School Effectiveness Advisor ( Lincoln Diocese) 
HT is an Education Support Partner for a local academy in the SLAT

	Key changes since the last inspection
	School Improvement Priorities 2024-25 (OFSTED targets in bold print)

	

Change of subject leaders
Introduction of Teach Computing 

	Quality of Education (including early years) 
Continue to refine curriculum plans so that teachers know what pupils must learn. Add precision to support non-specialist teachers.
Further develop strategies to support pupils fluency in their reading
Continue to develop staff knowledge and understanding of SEND with a particular focus on            
- Intensive interaction                                            
- The Curiosity,  Programme and Attention Autism                                   
- Sensory provision                                                                     
- Smart targets





	QUALITY OF EDUCATION -paragraph 227 in handbook
	RAG
	School Evaluation
	Evidence

	GOOD

	1
	
Leaders adopt or construct a curriculum that is ambitious and designed to give all pupils, particularly disadvantaged pupils (including pupils with SEND), the knowledge and cultural capital they need to succeed in life. This is either the national curriculum or a curriculum of comparable breadth and ambition.
	
	Subject leaders have developed curriculum plans that provide pupils with an appropriately broad and ambitious curriculum which promotes a love of learning. The curriculum is coherently planned and sequenced towards cumulatively sufficient knowledge and skills for future learning. 
Some subject areas are enhanced through use of  recognised schemes. Our curriculum is vocabulary rich with a progression of vocabulary specifically taught.
	Long term plan
Progression maps 

The school has designed an ambitious curriculum that meets the needs of pupils at the school, including those with SEND - Ofsted 2024

	2
	The curriculum may undergo necessary changes (for example, following a review by leaders or to take account of COVID-19) and certain aspects may be more developed than others. Where this is the case, these changes do not prevent all pupils having access to an appropriately broad and ambitious curriculum. Where adaptations to curriculum breadth are made for particular pupils, there is a clear rationale for why this is in those pupils’ interests, and, where appropriate, there is a clear plan for returning all pupils to studying the full curriculum.
	
	Some subjects areas are more developed and embedded than others but all pupils have access to a broad and balanced curriculum.  
	

	3
	The school’s curriculum is coherently planned and sequenced towards cumulatively sufficient knowledge and skills for future learning and employment.
	
	Some subjects are coherently planned and sequenced and embedded – all core subjects including Science, History, Geography and Art. 

Some subjects require further refinement and precision regarding what to teach when e.g. Music, DT, RE, PE and Computing
Leaders are in the process of making the necessary changes to these curriculum subjects using the more established subjects as a framework for this development.
	Leaders have carefully considered what children must learn in the early years. They have ensured that the key stage 1 curriculum builds on this. For example, in science, there is a strong emphasis on what pupils must know and the scientific skills that pupils should develop – Ofsted 2024

	
	
	
	
	

	4
	Pupils study the full curriculum; it is not narrowed:
	
	All pupils study the full curriculum and every subject is taught. 
	Long term plans
Progression maps

	5
	in primary schools, a broad range of subjects (exemplified by the national curriculum) is taught in key stage 2 throughout each and all of Years 3 to 6
	
	
	

	6
	 in secondary schools ……
	
	NA
	




	7
	
The curriculum is successfully adapted, designed or developed to be ambitious and meet the needs of pupils with SEND, developing their knowledge, skills and abilities to apply what they know and can do with increasing fluency and independence.
	
	The curriculum is ambitious and meets the needs of all pupils, including those with SEND. 
Progression documents outline key knowledge and vocabulary for SEND pupils. 
Adults know pupils well and adapt activities to meet the needs of pupils
SENDCo supports teachers to meet the needs of pupils with SEND through an open door policy and regular pupil progress meetings for SEND pupils  
	Progression documents 
The school provides effective support for pupils with SEND. Small group and one-to-one time with an adult provide focused teaching to pupils. These sessions are used appropriately to ensure that pupils do not fall behind in their learning Ofsted report 2024
SEA Visit Autumn 2023, SEND annual audit Nov 2023
PLPs and EHCP review documents
SEND review meeting notes

	8
	The work given enables pupils to achieve the aims and ambition of the curriculum, which is coherently planned and sequenced towards cumulatively sufficient knowledge.
	
	In embedded subjects, the work provided supports pupils to achieve the aims of the curriculum. Some subjects areas require more refinement to ensure that lesson sequences build cumulatively sufficient knowledge. 
	Ofsted report 2024
Progression plans
Monitoring documents

	9
	Teachers have good knowledge of the subject(s) and courses they teach. Leaders provide effective support, including for those teaching outside their main areas of expertise.
	
	Monitoring shows high standards of teacher’s subject knowledge in the areas they teach and high standards of written and spoken English. 
	Monitoring evaluations

	10
	Teachers present subject matter clearly, promoting appropriate discussion about the subject matter being taught. They check pupils’ understanding systematically, identify misconceptions accurately and provide clear, direct feedback. In so doing, they respond and adapt their teaching as necessary without unnecessarily elaborate or individualised approaches.
	
	Assessment for learning opportunities are built into each lesson. This enables early identification of misconceptions impacting positively on pupils’ ability to act on feedback within the session. 

	CPD Training session notes
Monitoring evaluations





See SDP for more details. 

	11
	Over the course of study, teaching is designed to help pupils to remember long term the content they have been taught and to integrate new knowledge into larger ideas.
	
	Further work needed on retrieval 
	

	12
	Any remote education is well integrated within course(s) of study, and is well designed to support the wider implementation of the school’s curriculum.
	
	NA
	

	13

	Teachers and leaders use assessment well. For example, they use it to help pupils embed and use knowledge fluently, or to check understanding and inform teaching, or to understand different starting points and gaps as a result of the COVID-19 pandemic. Leaders understand the limitations of assessment and do not use it in a way that creates unnecessary burdens on staff or pupils.
	
	In light of ‘Strong Foundation in the first years of school’ publication we are currently reviewing our  formative and summative assessments - 

Assessment of foundation subjects is established in some subjects.  
Further work is required to develop assessments which check retention of knowledge and skills over time 
	Insight
End of term/unit assessments. 
Subject leaders analysis of assessment



See SDP for more details. 




	14
	Teachers create an environment that focuses on pupils. The textbooks and other teaching materials that teachers select – in a way that does not create unnecessary workload for staff – reflect the school’s ambitious intentions for the course of study. These materials clearly support the intent of a coherently planned curriculum, sequenced towards cumulatively sufficient knowledge and skills for future learning and employment.
	





	The learning environment is well developed and focuses on pupils and their learning. Working walls are used effectively and support materials are available in all classrooms. 
Teaching materials have been chosen and adapted to meet the needs of the pupils. 
Materials support the intent of a coherently planned curriculum but some subject area need more development 
	





See SDP for more details. 

	
	
	
	
	

	15
	Reading is prioritised to allow pupils to access the full curriculum offer.
	
	Reading is prioritised throughout the school. This is evident in the curriculum and learning environment. Bronze level of the Lincolnshire Reading Pledge achieved January 2024. Now working towards Silver level. 
	A consistent approach to the teaching of phonics is embedded. Adults teach phonics sessions with confidence. Most pupils, including those with SEND and/or who are disadvantaged, leave the school with a confident grasp of phonics. Pupils begin to develop an enjoyment of reading. They read books that are matched to their phonics knowledge. Pupils like to select books they can share with an adult. Pupils who are confident in their reading read books with increased independence. Ofsted 2024 
Some pupils do not develop reading fluency as quickly as they might. The school is working on a more consistent approach to support pupils to develop fluency in their reading. Ofsted 2024
Monitoring evaluations


	16
	A rigorous and sequential approach to the reading curriculum develops pupils’ fluency, confidence and enjoyment in reading. At all stages, reading attainment is assessed and gaps are addressed quickly and effectively for all pupils. Reading books connect closely to the phonics knowledge that pupils are taught when they are learning to read.
	



	The teaching of phonics is established and embedded. A synthetic phonic programme is effectively used throughout the school. Children are assessed each half-term to ensure that they are placed in the correct group and able to access reading boos which closely connect to their phonic knowledge. 

	

	
	
	
	Current school priority - Further develop strategies to support pupils fluency in their reading - see SDP for more details. 
	

	17
	The sharp focus on ensuring that younger children and those at the early stages of reading gain the phonics knowledge and language comprehension necessary to read, and the skills to communicate, gives them the foundations for future learning.
	
	Also see points 15 and 16

Talk for Writing embedded in EYFS and beginning to be used in KS1. 
	Adults promote the use of language and communication effectively – Ofsted 2024


	18
	Teachers ensure that their own speaking, listening, writing and reading of English support pupils in developing their language and vocabulary well.
	
	Monitoring evaluations show that teachers effectively support pupils to develop their language and vocabulary well. Children typically enter school with oracy skills that are below expected standards. A range of strategies are used to ensure that children are able to catch-up including use of speech and languages resources such as The Welcomm, Black Sheep. Introduction of The Curiosity Programme, Attention Autism and Making it Real (Raising Early Achievement in Literacy) 2024-25
	Adults model how to speak and interact with other people well. Adults skilfully support pupils to use appropriate vocabulary – Ofsted 2024 
Monitoring evaluations – literacy audit toolkit

	19
	Pupils develop detailed knowledge and skills across the curriculum and, as a result, achieve well. This is reflected in the work that pupils produce.
	
	Standards at the end of Y2 are broadly in line with national standards. Book looks show that children produce work of a high standard
	2023-24 Pupil progress report




	20
	Where available, impact is reflected in results from national tests and examinations that meet government expectations, or in the qualifications obtained. Teacher assessed grades from 2020 and 2021 will not be used to assess impact.
	
	2024 EYFS and phonics below national. Y1 phonics above national  for disadvantaged pupils and  those with EHCPs (significant??)
2024 KS1 results in optional SATS are broadly in line with National standards (National 2023 and Insight 2024)
	2023-34 Pupil progress report

	21
	Pupils are ready for the next stage of education, employment or training. They have the knowledge and skills they need and, where relevant, they gain qualifications that allow them to go on to destinations that meet their interests and aspirations and the intention of their course of study. Pupils with SEND achieve the best possible outcomes.
	
	2024 KS1 results in optional SATS are broadly in line with National standards (National 2023 and Insight 2024)
	2023-24 Pupil progress report

	22
	Pupils read widely and often, with fluency and comprehension appropriate to their age. 
They are able to apply mathematical knowledge, concepts and procedures appropriately for their age.
	
	This is a current school priority.

Children achieve well in Mathematics across the school. 
	See SDP for more details.

Data tracking
Monitoring evaluations 
 

	
	
	
	
	

	

Outstanding

	23
	The school’s curriculum intent and implementation are embedded securely and consistently across the school. It is evident from what teachers do that they have a firm and common understanding of the school’s curriculum intent and what it means for their practice. Across all parts of the school, series of lessons contribute well to delivering the curriculum intent.
	
	The curriculum is fully embedded in some subjects. The intent is understood by all and implemented consistently across the school. 
	Monitoring evaluations

	24
	The work given enables pupils, over time and across the school, to consistently achieve the aims of the curriculum, which is coherently planned and sequenced towards cumulatively sufficient knowledge and skills for future learning and employment.
	
	In subjects which are fully embedded, the curriculum is coherently planned and sequenced e.g. Core subjects, History, Geography and Art. 


	Leaders have carefully considered what children must learn in the early years. They have ensured that the key stage 1 curriculum builds on this. For example, in science, there is a strong emphasis on what pupils must know and the scientific skills that pupils should develop – Ofsted 2024

	25
	Pupils’ work across the curriculum is consistently of a high quality.
	
	
	

	26
	Pupils consistently achieve highly, particularly the most disadvantaged. Pupils with SEND achieve exceptionally well.
	
	
	

	Quality of education – Summary and grade
Overall we judge the quality of education to be good. Our curriculum leader is a real strength of the school; she supports subject leaders well to develop/refine their curriculum areas and monitor their subjects effectively. The curriculum is fully embedded in some subjects and leaders are in the process of making the necessary changes to remaining curriculum subjects, using the more established subjects as a framework for this development.
Phonics is taught consistently well and outcomes are broadly in line with national standards. The reader leader is very experienced and she is effectively able to monitor teaching and outcomes for pupils and provide support and coaching for staff who deliver phonics sessions. 
Maths is taught consistently well across the school and outcomes for pupils 




	
Behaviour and Attitudes - refer to paragraph 306 (graded inspection) and 311 (ungraded)
	RAG
	School Evaluation
	Evidence

	1
	
The school has high expectations for pupils’ behaviour and conduct. These expectations are commonly understood and applied consistently and fairly. This is reflected in pupils’ positive behaviour and conduct. Low-level disruption is not tolerated and pupils’ behaviour does not disrupt lessons or the day-to-day life of the school. Leaders support all staff well in managing pupils’ behaviour. Staff make sure that pupils follow appropriate routines.
	
	Our vision and relational approach underpin our work to support pupils to behave well. A clear policy guides all staff and a child friendly version is shared regularly with pupils. It is revisited and reviewed regularly. CPD is provided for staff and is based on a trauma informed approach. Leaders support all staff with managing behaviour  
A small number of vulnerable pupils sometimes demonstrate escalated behaviours. The school is well equipped to deal with these behaviours to ensure learning is not disrupted. There is demonstrable improvement in the behaviour and attendance of pupils who have particular needs.   
	Behaviour policy 
Child friendly policies 
CPOMs records


	2
	Leaders, staff and pupils create a positive environment in which bullying is not tolerated. If bullying, aggression, discrimination and derogatory language occur, they are dealt with quickly and effectively and are not allowed to spread.
	
	We have a clear anti-bullying policy plus a child friendly version which is regularly shared with pupils. Anti-bullying is taught through PSHCE. Pupil and parent surveys confirm that pupils feel safe and well supported. 

	Anti Bullying policy 
98% of parents agree that their child feels safe at school  - September 2024

	3
	There is demonstrable improvement in the behaviour and attendance of pupils who have particular needs.
	
	Pupils with SEND are well supported by class teachers, support staff, learning mentors, senior leaders and the SENDCo. Partnerships with parents are prioritised. 
A small number of pupils have individual behaviour plans. 
Pastoral support is in place for around 1/3 of pupils. 
There is significant support in place to support families with low attendance. 

	CPoms reports
Attendance data – HT reports to governors Behaviour plans
Case studies 


	4
	Pupils’ attitudes to their education are positive. They are committed to their learning, know how to study effectively and do so, are resilient to setbacks and take pride in their achievements.
	
	Pupils’ attitudes to learning are good. This is largely due to a well-planned curriculum with carefully chosen activities that engage and motivate pupils to try hard. Over time, pupils’ concentration, stamina and resilience improve. 
Our values of hard work and pride are promoted at all times and embedded throughout school. 

	 Pupil voice survey needed





	5
	Pupils have high attendance. They come to school on time and are punctual to lessons. When this is not the case, the school takes appropriate, swift and effective action.
	
	Improving pupil attendance is a key priority; the school uses a wealth of strategies to promote good attendance and takes appropriate and swift action to address absence including – 
· HT and attendance lead meet weekly to monitor attendance and act upon concerns.
· Our EWO joins these meetings fortnightly to focus on persistent absentees. Our attendance governor also regularly attends these meetings. 
· We take a supportive approach but escalate to a more formal approach when needed. 
· The attendance team carry out lots of bespoke work with many families to support parents to improve the attendance of their children.  Support is sought from the pastoral team and external professionals e.g. school nurse/health visitor, continence nurse etc when needed.
· There is strong communication with parents regarding attendance through the school website, social media, text/emails home and attendance letters to parents which give praise for good attendance and make parents more aware of impact of poor attendance 
· Rewards for pupils – attendance tokens, letters on door, weekly medals in assembly, half-termly medals, the school attendance mascot teddy (SAM), class rewards.
· Governors are able to effectively monitor progress through HT reports. 
· Engagement with national guidance, DFE webinars, LA attendance team and attendance hub.
· Work with school effectiveness advisor. 
· [bookmark: _GoBack]2023-24 123 EY/attendance letters sent, made 107 home visits, held 29 school attendance panels, 6 governor attendance panels, issued 2 penalty notices, 5 holiday penalty notices and 3 cases escalated to court proceedings. 

	The school supports parents and carers well to ensure that pupils attend school. Most pupils attend school regularly. However, a small but significant group of pupils miss too much school. These pupils do not do as well in their learning. They have gaps in their knowledge. Some find it difficult to build strong relationships with their peers. Pupils with high levels of attendance, including those with special educational needs and/or disabilities (SEND), achieve well. Ofsted 2024

SEA visit Summer 2024
· The school is working hard to reduce absence, this work is demanding and relentless.
· Strategies to support attendance are appropriate and leaders are proactive in looking beyond the school for further support in this area. Governors prioritise this area and provide challenge and support.       
Information on the website and displays in school, leave no doubt that attendance matters at this school        

Attendance policy and procedures
School website
Attendance tracking 
Case studies
Governor minutes

	6
	Suspensions are used appropriately. The school reintegrates suspended pupils on their return and manages their behaviour effectively. Permanent exclusions are used appropriately as a last resort (see statutory guidance on school exclusion).
	
	Suspensions are rarely used. When issued, they are appropriate and pupils are reintegrated into school upon their return. 
	CPOMs
2 0.5 day suspensions for 2 pupils in 2023-24 

	7
	Relationships among pupils and staff reflect a positive and respectful culture; pupils are safe and they feel safe.
	
	Relationships are a strength of the school.
Our behaviour policy is based on a relational approach and a child friendly version is available in all classrooms and understood by pupils. 

	Pupils enjoy their time at school. They feel safe and know that there is a trusted adult they can go to if they are worried about something. Caring and positive relationships between staff and pupils are evident across the school. This contributes towards the school’s warm and friendly atmosphere. Ofsted 2024

	OUTSTANDING- the school meets ALL the criteria for good securely and consistently and in addition 

	8
	Pupils behave with consistently high levels of respect for others. They play a highly positive role in creating a school environment in which commonalities are identified and celebrated, difference is valued and nurtured, and bullying, harassment and violence are never tolerated.
	
	The vast majority of pupils behave consistently well and have positive attitudes to their learning. They make positive contributions to school life. 
A small minority of pupils require support with their behaviour and attitudes. 

Commonalities are identified and celebrated, difference is valued and nurtured, and bullying, harassment and violence are never tolerated.
 
	Monitoring documents
CPOMs


	9
	Pupils consistently have highly positive attitudes and commitment to their education. They are highly motivated and persistent in the face of difficulties. Pupils make a highly positive, tangible contribution to the life of the school and/or the wider community. Pupils actively support the well-being of other pupils.
	
	
	 

	10
	Pupils behave consistently well, demonstrating high levels of self-control and consistently positive attitudes to their education. If pupils struggle with this, the school takes intelligent, fair and highly effective action to support them to succeed in their education.
	
	
	 

	Behaviour and Attitudes – Summary and grade
Overall we judge behaviour and attitudes to be good. 
Polices and procedures are based on a trauma informed approach; they are embedded and consistently followed.
Relationships are a strength of the school and staff are positive role models.   
Pupils enjoy school and feel safe there. They trust the school staff and seek support when needed. 
Bullying is not tolerated.
Robust policies, procedures and strategies are in place to support attendance.
Pupils who have particular needs benefit from quality support and over time there is demonstrable improvement in their behaviour.






	Personal Development - refer to paragraph 236 (graded inspections) and 332 (ungraded inspections)
	RAG
	School Evaluation
	Evidence

	Good

	1
	The curriculum extends beyond the academic, vocational or technical and provides for pupils’ broader development. The school’s work to enhance pupils’ spiritual, moral, social and cultural development is of a high quality.
	
	In order to enhance learning, pupils participate in a wide range of visits during their time at Queen Mary; these include visits to the local shops and park, Grimsby Town Hall, Grimsby Docks, Cleethorpes Beach, Rand Farm, Lincoln Castle, Sundown Adventure Land, Far Ings Nature Reserve and a wildlife park. 
All children participate in 100 key activities during their time at Queen Mary – this supports vocabulary development and enhances their cultural capital.  
A specialist music teacher in employed in KS1 and all children learn to play a musical instrument in KS1 – Ukulele. 
Assemblies are carefully planned by the subject leader to enhance the pupils’ spiritual, moral, social and cultural development.
	The school’s personal, social and health education curriculum enables pupils to develop an age-appropriate understanding of how to keep physically and mentally healthy. Pupils demonstrate an impressive knowledge of online safety. Lessons and assemblies enrich pupils’ thinking about different faiths. They encourage pupils to treat others well. Purposeful activities, such as fund raising for charities, enable pupils to contribute to the wider community.Ofsted 2024
93% of parents agree that the school supports their child's wider development – September 2023
Assembly timetables 
100 key activities 
Curriculum plans
Scrapbook

	2
	The curriculum and the school’s effective wider work support pupils to be confident, resilient and independent, and to develop strength of character.
	
	A comprehensive PSHE programme is in place, which nurtures children to be confident and successful, increasing their capacity to learn and preparing them for the challenges of the modern world.
Our RSE policy clearly outlines our programme, which develops pupils’ age-appropriate understanding of healthy relationships. 
Visitors are utilised to further enhance knowledge and understanding of SMSC and how to keep safe e.g. Fire Service, Police, politician, NSPCC workshops etc 
	RSE policy
PSHE plans
Scrapbook


	3
	The school provides high-quality pastoral support. Pupils know how to eat healthily, maintain an active lifestyle and keep physically and mentally healthy. They have an age-appropriate understanding of healthy relationships and of the protected characteristics.
	
	Support for vulnerable pupils is a strength of the school. Strong pastoral support is in place for children & their families including a dedicated safeguarding officer, attendance officer, two learning mentors and access to mental health and wellbeing services. A range of pastoral interventions are provided by our learning mentors e.g. Lego/Jewellery Therapy, Forest Schools Colour Away your Worries, Talkabout Self-Esteem, Talkabout Social Skills and Talkabout  Friendships. 9.5% of pupils & their families are currently supported by our Safeguarding Officer & 31% of pupils currently benefit from a range of pastoral interventions with our learning mentors.
A food bank, uniform bank and bank of learning resources is provided for our families. 
The primary school physical education (PE) and sport premium is used effectively to improve provision and practice. Pupils have rich experiences during PE lessons. These experiences are enhanced through competitions and clubs.
	Pastoral intervention records
Talkabout Assessments
SDQs
Child Protection register 
PE report 










SEA visit Summer 2024
· the school engages with its SSP which helps it to provide a range of other physical activity events for pupils to engage with
· There is a wider school culture around physical activity (PE lessons, extra-curricular events, and active playtimes and lunchtimes)

	4
	The school provides a wide range of opportunities to nurture, develop and stretch pupils’ talents and interests. Pupils appreciate these and make good use of them.
	
	The school provides a wide range of opportunities to nurture, develop and stretch pupils’ talents and interests. This includes planned enrichment opportunities within the school curriculum and those offered through after-school clubs.
	Curriculum plans
100 key activities 
After school club records 

	5
	The school prepares pupils for life in modern Britain effectively, developing their understanding of the fundamental British values of democracy, the rule of law, individual liberty, and mutual respect and tolerance of those with different faiths and beliefs.
	
	Also see section 1 
Visitors are utilised to further enhance knowledge and understanding of SMSC and how to keep safe e.g. Fire Service, Police, politician, NSPCC workshops etc 
Pupils are provided with a rich range of memorable experiences to develop their cultural capital, enhance their spiritual, moral, social and cultural development and prepare them for life in modern Britain. See Enrichment section on our school website (Key Info tab, SMSC). 
	Scrapbook
Enrichment section on website

	6
	The school promotes equality of opportunity and diversity effectively. As a result, pupils understand, appreciate and respect difference in the world and its people, celebrating the things we share in common across cultural, religious, ethnic and socio-economic communities.
	
	As an inclusive school, we promote equality of opportunity and diversity so that pupils can understand and respect difference.
Wide range of visits and visitors – also see section 1 PD
Assemblies promote equality of opportunity and diversity. 
	SEND policy
Equality statement and objectives 
Assembly rota

	7
	Pupils engage with views, beliefs and opinions that are different from their own in considered ways. They show respect for the different protected characteristics as defined in law and no forms of discrimination are tolerated.
	
	The books in our reading spine have been carefully selected to include literature which develops pupils’ understanding of protected characteristics. These are shared in class and assemblies. Pupils engage with views, beliefs and opinions that are different from their own. They show respect for the different protected characteristics and no forms of discrimination are tolerated
	Book spine

	8
	The school provides pupils with meaningful opportunities to understand how to be responsible, respectful, active citizens who contribute positively to society. Pupils know how to discuss and debate issues and ideas in a considered way.
	
	Pupils have opportunities to take on additional responsibilities such as classroom monitor, school council representatives, gardeners, librarians and positive play leaders. This enables them to develop leadership skills and understand how to be responsible, respectful members of the school community who make valued contributions to school life. 
	Pupils contribute well to the life of the school. They carry out roles, such as library and assembly monitors, with maturity. School councillors play an active part in sharing their ideas with leaders. Ofsted 2024

	9
	Secondary schools…..
	
	NA
	

	

OUTSTANDING - the school meets ALL the criteria for good securely and consistently and in addition

	10
	The school consistently promotes the extensive personal development of pupils. The school goes beyond the expected, so that pupils have access to a wide, rich set of experiences. 
Opportunities for pupils to develop their talents and interests are of exceptional quality.
	
	The school goes beyond the expected to enhance the curriculum, so that pupils have access to a wide, rich set of experiences. 

Further development on after school clubs required. Embed 2 hours of PE
	

	
	
	
	
	

	11
	There is strong take-up by pupils of the opportunities provided by the school. Disadvantaged pupils( including those with SEND), consistently benefit from this excellent work.
	
	After school clubs are attended by a cross-section of pupils – 50% females, 50% males, 62% disadvantaged and 14% pupils with special educational needs (Autumn 2024) 
However, only 27% of the school population accessed an after school club in 2023-24 
	

	12
	The school provides these rich experiences in a coherently planned way, in the curriculum and through extra-curricular activities, and they considerably strengthen the school’s offer.
	

	Experiences with the curriculum are coherently planned and strengthen the schools offer.

Further development of after school clubs required. Embed 2 hours of PE
	

	
	
	
	
	

	13
	The way the school goes about developing pupils’ character is exemplary and is worthy of being shared with others.
	
	
	

	Personal Development – Summary and grade
Overall we judge personal development to be good. 
QMA is a happy school with a warm, positive atmosphere. 
The personal development lead is passionate about pupils’ broader development.
The personal development of our children is seen as a high priority in school. Children are supported to be proud of themselves and their achievements. They know how to keep themselves safe and make the correct choices. Our child friendly policies support the pupils personal development. 
Pupils are provided with a rich range of memorable experiences to develop their cultural capital, enhance their spiritual, moral, social and cultural development and prepare them for life in modern Britain. See Enrichment section on our school website (Key Info tab, SMSC). 
Personal development is a significant strength of our school. 
Two learning mentors support the children with their social development and emotional wellbeing. 










	

	Leadership and Management - refer to paragraph 382 (graded inspections) and 402 (ungraded inspections)
	RAG
	School Evaluation
	Evidence

	1
	Leaders have a clear and ambitious vision for providing high-quality education to all pupils. This is realised through strong, shared values, policies and practice.
	
	The vision and values are embedded throughout the school. They are central to the interactions of members of the school community. 
Senior and middle leaders regularly monitor the quality of teaching, learning and assessment. They identify strengths and areas for development, which feed into school improvement work.
	The school’s aim for all pupils to ‘dream big, shine bright’ is consistently promoted by leaders and staff. Ofsted 2024
Learning environment
Monitoring documents

	2
	Leaders focus on improving teachers’ subject, pedagogical and pedagogical content knowledge in order to enhance the teaching of the curriculum and the appropriate use of assessment. The practice and subject knowledge of staff, including ECTs, build and improve over time. This includes building teachers’ expertise in remote education.
	
	Staff value the way that leaders use professional development to encourage, challenge and support their improvement, whatever their role. They feel fully involved in decisions and know that every change is made for the benefit of the pupils. 
Early career teachers are well supported and their practice and subject knowledge build and improve over time.  They are mentored by experienced senior leaders. 
	Leaders….hear from subject leaders, review curriculum audits and correlate this information with what they know about standards in the school. Leaders use the information they gather to evaluate pupils’ achievement in reading, writing and mathematics. Ofsted 2024
Monitoring documents 
Staff CPD offer 

	3
	Leaders aim to ensure that all pupils successfully complete their programmes of study. They provide the support for staff to make this possible. They create an inclusive culture and do not allow gaming or off-rolling.
	
	Leaders create an inclusive culture and aim to ensure that all pupils successfully complete their programmes of study. They provide the support for staff to make this possible and involve external agencies when needed. The curriculum is ambitious for all pupils. 
The school is proactive in addressing potential barriers to learning for disadvantaged pupils; this allows them to access learning and achieve alongside their peers in their classrooms. 
The attendance team work tirelessly to improve  attendance so that children do not have gaps in their learning.  
Senior leaders support teachers through weekly planning meetings. 
	Leaders, including those with responsibility for governance, oversee the development of the school effectively. They hear from subject leaders, review curriculum audits and correlate this information with what they know about standards in the school. Leaders use the information they gather to evaluate pupils’ achievement in reading, writing and mathematics. Systems to check what pupils know and remember in foundation subjects are not fully embedded. It is difficult to identify gaps in pupils’ learning in these subjects. 
Ofsted 2024

	4
	Leaders engage effectively with pupils and others in their community, including, when relevant, parents, employers and local services. Engagement opportunities are focused and have purpose.
	
	Relationships with parents are strong 
We engage with a wide range of outside agencies and local agencies to support staff, parents and pupils. 
We support work experience students, teaching students, and those undertaking childcare courses. 
	Parent survey 
SEND audit


	5
	Leaders engage with their staff and are aware and take account of the main pressures on them. They are realistic and constructive in the way they manage staff, including their workload.
	
	Leaders take account of the main pressures on staff. They are realistic and constructive in the way they manage staff, including their workload. Leaders protect staff from bullying and harassment. 

	Staff value the support they receive from leaders. It helps staff to manage their workload effectively.
Ofsted 2024
Staff wellbeing is prioritised. SEND audit Autumn 2023 


	6
	Leaders protect staff from bullying and harassment.
	
	
	

	
7
	Governors and trustees understand their role and carry this out effectively. Governors or trustees ensure that the school has a clear vision and strategy, that resources are managed well and that leaders are held to account for the quality of education.
	
	Leaders & governors have high expectations & an accurate understanding of the quality of education. Governors understand their role and have the skills and experience to carry this out effectively. They have good knowledge of the school which enables them to provide leaders with effective challenge and support. 
	Leaders, including those with responsibility for governance, oversee the development of the school effectively.
Ofsted 2024
Processes for subject leaders to report to governors have been established and are appropriate -SEA visit Summer 2024


	8
	Governors or trustees ensure that the school fulfils its statutory duties, for example under the Equality Act 2010, and other duties, for example in relation to the ‘Prevent’ duty and safeguarding.
	
	Resources are well managed and governors hold leaders to account for all aspects for school performance including catch-up funding, sport funding and pupil premium. Governor monitoring processes are in place to ensure the school fulfils its statutory duties. 
	

	9
	Safeguarding is effective
	
	Our dedicated and experienced DSL is able to effectively support children and their families.               All staff receive appropriate safeguarding training and regular updates. 
Staff are diligent in their approach to safeguarding, records are clear and show that actions are taken in a timely manner.
There is a strong culture 
	The arrangements for safeguarding are effective. Ofsted 2024
Safeguarding audit 
98% of parents said their child feels safe at school (Autumn 2023).

	
OUTSTANDING - the school meets ALL the criteria for good securely and consistently and in addition

	10
	Leaders ensure that teachers receive focused and highly effective professional development. Teachers’ subject, pedagogical and pedagogical content knowledge consistently build and develop over time. This consistently translates into improvements in the teaching of the curriculum.
	
	CPD opportunities are available linked to school priorities and upon request. 
Staff are encouraged to engage with NPQs but take-up is low. 
Staff training offer is in development.
	

	
11
	Leaders ensure that highly effective and meaningful engagement takes place with staff at all levels and that issues are identified. When issues are identified, in particular about workload, they are consistently dealt with appropriately and quickly.
	
	Staff are happy in their roles and there is minimal staff turnover.
Staff engage with senior leaders through an open door policy. 
100% of staff are proud to be a member of the school and enjoy working here. 
100% of staff feel well supported at the school (questionnaire 2024).  

	Staff questionnaires 
Ofsted report

	12
	Staff consistently report high levels of support for well-being issues.
	
	
	

	Leadership and Management – Summary and grade
Overall, we judge leadership and management to be good. 
The school’s vision and values are embedded, enabling all to Dream Big, Shine Bright. The 
A strong senior leadership team is in place and experienced middle leaders have the knowledge and skills to effectively monitor their curriculum areas(s). 
The school leadership team’s set high expectations to give all pupils the very best start to their school career.
Staff value opportunities for CPD and ECTs are given a comprehensive package of of support, including highly experienced school -based mentors in order to refine their skills. Staff wellbeing is prioritised and 





	Early Years - refer to paragraph 415 - 421
	RAG
	School Evaluation
	Evidence

	1
	Leaders adopt or construct a curriculum that is ambitious and designed to give children, particularly disadvantaged (including those with SEND), the knowledge, self-belief and cultural capital they need to succeed in life.
	
	The EYFS curriculum is ambitious and designed to give children, particularly the most disadvantaged, the knowledge, self-belief and cultural capital they need to succeed in life. Inspiring activities and real life experiences are carefully planned to develop a lifelong love of learning.
	Ofsted report
Curriculum plans
SEA reports

	2
	The curriculum is coherently planned and sequenced. It builds on what children know and can do, towards cumulatively sufficient knowledge and skills for their future learning.
	



	Some subjects are coherently planned, sequenced and embedded – all core subjects including Science, History, Geography and Art. 
Some subjects require further refinement and precision regarding what to teach when e.g. Music, DT, RE, PE and Computing
Leaders are in the process of making the necessary changes to these curriculum subjects using the more established subjects as a framework for this development.
	 Ofsted report
Curriculum plans
SEA reports

	
	
	
	
	

	3
	There is a sharp focus on ensuring that children acquire a wide vocabulary, communicate effectively and, in Reception, secure a knowledge of phonics, which gives them the foundations for future learning, especially in preparation for them to become confident and fluent readers.
	
	Leaders have identified that communication and language are areas where children are often less well developed when they start at school. Provision has been carefully thought out to promote children’s language development effectively. Speech and language assessments and interventions have been introduced to support children with specific language needs. Adults focus on helping children to use specific vocabulary accurately and a range of resources are used to support pupils with speech and language development - Intensive Interaction, Welcomm, Black Sheep. Introduction of The Curiosity Programme and Attention Autism 
Questioning is used well to extend learning, both during adult-led activities and when adults join in during child-initiated activities.
	SEA visit, Summer 2023 - In Reception the ‘talk for writing’ sessions were lively and engaging. Pupils were using complex sentence structures and adventurous language. Actions added meaning and story maps demonstrate how stories are constructed.

Adults promote the use of language and communication effectively. They model how to speak and interact with other people well. This builds children’s confidence to interact with their peers. Children enjoy sharing what they have learned and created with adults and visitors.
Ofsted 2024 

RWI monitoring 

	4
	The school’s approach to teaching early reading and synthetic phonics is systematic and ensures that all children learn to read words and simple sentences accurately by the end of Reception.
	
	There is a sharp focus on ensuring that children in EYFS secure a knowledge of phonics, which gives them the foundations to become confident and fluent readers. 
See quality of education, sections 15-17 for more details. 
	A consistent approach to the teaching of phonics is embedded. Adults teach phonics sessions with confidence. Most pupils, including those with SEND and/or who are disadvantaged, leave the school with a confident grasp of phonics. Pupils begin to develop an enjoyment of reading. They read books that are matched to their phonics knowledge. Pupils like to select books they can share with an adult. Ofsted 2024 

	5
	The school has the same academic ambitions for almost all children. For children with particular needs, such as those with SEND, their curriculum is designed to be ambitious and to meet their needs.
	
	The curriculum is ambitious and meets the needs of all pupils, including those with SEND. 
Progression documents outline key knowledge and vocabulary for SEND pupils. 
Adults know pupils well and adapt activities to meet the needs of pupils
SENDCo supports teachers to meet the needs of pupils with SEND through an open door policy and regular pupil progress meetings for SEND pupils  Provision for pupils with SEND is well developed and effective
	Ofsted report 
SEND audit, Autumn 2023 - EYFS provision is strong and could be shared with other schools experiencing SEND pupils with complex needs. The environment and curriculum access ensured all pupils needs were met. Some of the pupils have very complex needs.


	6
	Children benefit from meaningful learning across the curriculum.
	
	Broad and balanced curriculum and high quality provision in place. 
	

	7
	Staff are knowledgeable about the areas of learning they teach. They manage the EYFS curriculum and pedagogy in relation to the learning needs of their children. Staff are expert in teaching systematic, synthetic phonics and ensure that children practise their reading from books that match their phonics knowledge.
	
	Experienced staff possess the knowledge and skills to support learning in EYFS. CPD is used well to further enhance staff knowledge of curriculum and pedagogy. 
RWI refresher July 2024. All staff have access to training videos on RWI portal. 
	CPD record

	8
	Staff present information clearly to children, promoting appropriate discussion about the subject matter being taught. They communicate well to check children’s understanding, identify misconceptions and provide clear explanations to improve their learning. In so doing, they respond and adapt their teaching as necessary.
	
	Questioning is used well to extend learning, both during adult-led activities and when adults join in during child-initiated activities. Children are encouraged and supported to use skills such as inference and deduction. They are expected to explain their reasoning when answering questions. 	
	Lesson monitoring

	9
	Staff read to children in a way that excites and engages them, introducing new ideas, concepts and vocabulary.
	
	A carefully developed book spine is in place to ensures high quality texts are shared with pupils in EYFS. Talk through Stories and Talk for Writing are used to enable pupils to explore key vocabulary, book themes and concepts. 
	 Book spine


	10
	Staff are knowledgeable about the teaching of early mathematics. They ensure that children have sufficient practice to be confident in using and understanding numbers. The mathematics curriculum provides a strong basis for more complex learning later on. Over the EYFS, teaching is designed to help children remember long term what they have been taught and to integrate new knowledge into larger concepts. This is checked well by staff and leaders. Leaders understand the limitations of assessment and avoid unnecessary burdens on staff or children.
	
	Through our work with Yorkshire Maths Hub, we have developed the teaching and learning of early mathematics. Staff are knowledgeable and ensure that children have sufficient practice to be confident in using and understanding numbers. 

	 Monitoring reports
SEA report 




	11
	Staff create an environment that supports the intent of an ambitious, coherently planned and sequenced curriculum. The resources are chosen to meet the children’s needs and promote learning.
	
	We have continued to develop the EYFS environment and enhance provision. Classrooms and the outdoor area are well organised. Children are able to select high quality resources independently to support their learning. All areas are number, book and language rich. Children have lots of opportunities to apply their developing phonic knowledge. 
	The early years classrooms and outside areas are attractive spaces for children to explore their learning.
Ofsted 2024 

	12
	The curriculum and care practices promote and support children’s emotional security and development of their character. Staff teach children the language of feelings, helping them to appropriately develop their emotional literacy (see pages 8 to 9 of the ‘Statutory framework for the early years foundation stage’, which set out the personal, social and emotional development (PSED) area of learning). Leaders and other staff are particularly attentive to the youngest children’s needs.
	
	Adults have warm relationships with the children in their care. Relationships are strong. A consistent approach is in place for staff teach children the language of feelings. Daily check-ins in place. 

	 Ofsted report
Monitoring reports

	13
	Staff give clear messages to children about why it is important to eat, drink, rest, exercise and be kind to each other. They teach children to take managed risks and challenges as they play and learn, supporting them to be active and develop physically.
	
	A comprehensive PSHE programme is in place, which teaches children the importance of leading a healthy lifestyle. In addition to EYFS outdoor provision, children in FS2 access a weekly PE lesson. 
Gross motor skills are well developed 
	Jigsaw curriculum plans
Attainment and progress data

	14
	Staff provide information for parents about their children’s progress, in line with the requirements of the EYFS. They provide information to parents about supporting their child’s learning at home, including details about the school’s method of teaching reading and how to help their children learn to read.
	
	Relationships with children and their families are formed at the earliest opportunity through Rainbow Tots (parent and toddler group), home visits, transition meetings and visits to existing early years settings. 
Parents are well-informed about their children’s progress through Evidence Me and a range of parental events including ‘Breakfast with Fred’, showcases/stay and play sessions, open afternoons and school reports. Parents are encouraged to support their children’s learning at home. 
Making it REAL (Raising Early Achievement in Literacy) 
	98% of parents agree that the school makes them aware of what their child will learn 
86% of parents/carers agree that the school lets them know how their child is doing – September 2023 


	15
	Children develop detailed knowledge and skills across the 7 areas of learning in an age-appropriate way. Children develop their vocabulary and use it across the EYFS curriculum. By the end of Reception, children use their knowledge of phonics to read accurately and with increasing speed and fluency.

	
	Children typically enter EYFS with knowledge and skills which are below age related expectations. ASQs and the reception baseline is used to assess children on entry and highlight pupils in need of additional support. By the end of FS2 a larger percentage of pupils are working at age related expectations. In 2023-24 23% of pupils were on track in GLD areas. This rose to 55% by the end of the academic year. 
	Attainment and progress data 

	16
	Children are ready for the next stage of education, especially for Year 1 in school, if applicable. They have the knowledge and skills they need to benefit from what school has to offer when it is time to move on. By the end of Reception, children achieve well, particularly those children with lower starting points.
	
	GLD below national in 2024 – 55% compared to 68% national (Insight) 
This rises to 67% for children with attendance above 90%
Only 30% of children with attendance below 90% achieved GLD.
	Attainment and progress data 

	17
	By the end of Reception, children have the personal, physical and social skills they need to succeed in the next stage of their education.
	
	The development of personal, physical and social skills are prioritised in EYFS. By the end of FS2 data is broadly in line with national standards in these areas. 
	Attainment and progress data 

	18
	Children enjoy, listen attentively and respond with comprehension to familiar stories, rhymes and songs that are appropriate to their age and stage of development. Children develop their vocabulary and understanding of language across the 7 areas of learning.
	
	The EYFS curriculum is enriched with high quality texts which are carefully planned out on our book spine. A love of reading is developed through sharing books, story-time, reading areas. Key vocabulary is taught in all curriculum subjects. 
	Book spine
Bronze certificate – Lincolnshire Reading Pledge 
Ofsted report

	19
	Children demonstrate their positive attitudes to learning through high levels of curiosity, concentration and enjoyment. They listen intently and respond positively to adults and each other. Children are developing their resilience to setbacks and take pride in their achievements.
	
	Levels of concentration and resilience are typically below average on entry. Over time, children develop their skills in these areas and they are able to listen intently for increasing periods of time. Positive relationships with staff support this development. 
	Attainment and progress data
Monitoring documents
ASQs


	20
	Children are beginning to manage their own feelings and behaviour, understanding how these have an impact on others. They are developing a sense of right from wrong.
	
	The development of personal, social and emotional skills is prioritised in EYFS. By the end of EYFS, standards in PSE are broadly in line with national standards. 
	 Attainment and progress data
Monitoring documents



	OUTSTANDING - the school meets ALL the criteria for good securely and consistently and in addition

	21
	The EYFS curriculum provides no limits or barriers to the children’s achievements, regardless of their backgrounds, circumstances or needs. The high ambition it embodies is shared by all staff.
	
	 
	 

	22
	The impact of the curriculum on what children know, can remember and do is strong. Children demonstrate this through being deeply engaged and sustaining high levels of concentration. Children, including those from disadvantaged backgrounds, do well. Children with SEND achieve the best possible outcomes.
	
	 
	 

	23
	Children are highly motivated and are eager to join in. They share and cooperate well, demonstrating high levels of self-control and respect for others. Children consistently keep on trying hard, particularly if they encounter difficulties.
	
	 
	 

	Early Years – Summary and Grade
Overall, we judge early years to be good. 
A passionate and experienced EYFS lead effectively supports staff to provide quality first teaching, enhance provision and improve outcomes for pupils. 
Teaching staff are highly skilled in assessing children’s needs and planning continuous provision, challenges and rich and varied activities meaning our children make significant progress from their starting points. High-quality planning and organisation ensure that every child is appropriately challenged; activities are well planned, based upon thorough and accurate observations and assessment and is matched to the full range of children's needs. High expectations from the start have helped to embed the school’s ethos and the school aims to equip children with skills and abilities needed for them to achieve success at every stage of their education. 
The curriculum is fully embedded in some subjects and leaders make effective use of the more established subjects as a framework for this development.
Phonics, Maths and Writing are taught consistently well.
On entry, early years staff promptly baseline all children so they can start to identify gaps and barriers to learning: they adapt planning accordingly and efficiently start to narrow the gap for those children.  Children typically enter school with knowledge and skills which are below age related expectation. By the end of EYFS standards are much closer to national data. 



	
Overall Effectiveness - refer to paragraphs 453- 459
	RAG
	Summary Grade and final statement

	GOOD
	 
	

	1
	The quality of education is at least good.
	
	We judge overall effectiveness to be good. 

	2
	All other key judgements are likely to be good or outstanding. In exceptional circumstances, one of the other key judgement areas may require improvement, as long as there is convincing evidence that the school is improving this area sustainably and securely towards good.
	
	

	3
	Safeguarding is effective
	
	

	OUTSTANDING 

	1
	The quality of education is outstanding.
	
	 

	2
	All other key judgements are likely to be outstanding. In exceptional circumstances, one of the key judgements may be good, as long as there is convincing evidence that the school is improving this area sustainably and securely towards outstanding. Typically this will mean meeting each and every one of the good criteria but falling short on the outstanding for that key judgement.
	
	

	3
	Safeguarding is effective.
	
	

	REQUIRES IMPROVEMENT

	1
	Other than in exceptional circumstances, it is likely that, when the school is judged as requires improvement in any of the key judgements, the school’s overall effectiveness will also be requires improvement.
	
	

	2
	Safeguarding is effective.
	
	

	INADEQUATE

	1
	The judgement on the overall effectiveness will be inadequate when any one of the key judgements is inadequate and/or safeguarding is ineffective.
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