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	School:
	Queen Mary Avenue Infant School

	
	Date:
	25.4.23

	
	Purpose of the visit:
	Support for curriculum development - writing

	
	Participants:
	Mel Castle (HT)
Esther Julier (Writing lead)
Donna Neilson (EYFS lead)

	Planned activities 
e.g. work scrutiny, pupil interview, lesson visits, discussions with leaders and governors

	Visits to writing lessons with writing leader and SLT
Discussion with writing lead
Visits to Nursery and Reception
Discussion with pupils
Feedback to governors


	Key strengths/ outcomes

	Discussion/observation….
· There are consistent strategies which support the teaching of writing e.g. High 5 writing, shared writing, prioritisation of vocabulary etc.
· There is consistency across parallel classes
· Working walls are in place, reflect current learning and are used by teachers, TAs and pupils
· Approaches to writing build on the RWInc phonic scheme. There is an appropriate focus in the early stages on transcriptional skills which begin in phonics.
· Dictated sentences and ‘hold a sentence’ are prioritised.
· The teaching of phonics supports spelling.
· An appropriate balance has been given to securing transcriptional skills (handwriting and spelling) and composition (oracy, vocabulary, sentence structures etc) 
· Leaders understand cohort needs and have prioritised spoken language along with mark making and fine/ gross motor skills on entry to Nursery.
· Handwriting has been prioritised across the school this year and developments show impact.
· Planning takes account of writers thinking like readers and readers thinking like writers. Links with the reading curriculum are evident.
· Writing tasks are embedded in the curriculum. Leaders ensure plans enable pupils to have experiences which they can draw on when they write e.g. visit to a wildlife park
· Teachers make good use of scaffolding resources e.g. word mats, handwriting strips etc.
· Talk for writing has been introduced in EYs. This is already having a noticeable impact on pupils’ language for composition. Actions, vocabulary, sentence structures and story telling are all being promoted. Pupils are engaged in these sessions.
· Teachers use the grammar for writing effectively when modelling or engaging pupils in shared writing.
· Shared writing is a common feature and almost all classes have a flip chart so writing can be modelled on lines.
· Support for pupils with SEND was evident today. One good example was a pupil who had pre-read a text at home so they were familiar with it. In some classes a personalised copy of a text was provided.
· Nursery provides many opportunities for mark making and fine and gross motor development which support pupils to be ready for writing. Adults know pupils needs well and target those that are not on track for expectations.


	Recommendations

	· Review the progression of the writing curriculum so that it sets out precise knowledge for each year group and the sequence by which this should be taught. This will make milestones clear. Pupils will need sustained practice once aspects are taught but this can also be indicated within plans.
· Currently the writing curriculum is planned around genres. It would be helpful to consider ‘purposes for writing’ – some resources were shared on the day.
· Ensure that the strands of the writing curriculum are set out e.g. Handwriting, Spelling, Grammar, language for grammar, sentence types, punctuation, composition etc.
· Review the provision for writing for pupils who haven’t yet developed independence in writing sentences through the phonics programme – continue to focus on RWInc writing for these pupils.
· Support staff to model writing as well as use shared writing opportunities. 
· Ensure there is precision in the curriculum plans at all levels – long term, medium term and lesson plans so that the precise knowledge to be taught and recapped isn’t left to interpretation.
· Support TAs with training for writing
· Continue to raise expectations for ambitious vocabulary
· Ensure that pupils in Reception are supported when writing to make sure misconceptions do not occur.

	Key findings from activities

	Lesson visits
· Lessons showed that the planned curriculum is being implemented. There is consistency in lesson structure. Teachers explain clearly to pupils and scaffold learning.
· Weekly plans are consistent and planned across parallel classes. However, at times the precise knowledge to be learnt isn’t clear to all teachers and this is where variance in implementation occurs. When planning teachers should set out precisely what knowledge pupils should secure. It would be helpful to adapt the planning sheet so this is really clear.
· Provision for pupils is strong where their needs have been thought through in advance. A good example was seen of a child who had been able to pre-read a text in conjunction with home – this enabled her to engage fully in her lesson.
· There was a strong emphasis on vocabulary in all sessions. TAs seamlessly transfer new vocabulary on to the working walls.
· The curriculum intentionally plans experiences for pupils. Links are made with these and with wider reading when engaging pupils in writing. This ensures they have the background knowledge and vocabulary to be successful and makes writing meaningful. Engagement can be further enhanced by focusing on purposes for writing e.g. today pupils were writing a recount in a letter to the wildlife park. This was a confused piece of writing. A sharper piece of writing could have been achieved by either writing to inform others in the school about the trip (recount) or, writing to thank the keeper at the wildlife park (letter to say thank you). 
· All classes had similar provision to support novice writers e.g. working walls, scaffolding resources, flip charts etc. this makes their learning journey through the school consistent.
· Adequate thinking time is given for pupils and engagement strategies are used e.g. names on lollipop sticks, ‘popcorn’ etc.
· Lower ability pupils are supported in smaller groups. Adaptations are made e.g. simpler/ shorter text. For one group it was appropriate to work on the same task as the remainder of the year group. There was more discussion and a slower pace but the same end point was in achieved. However, for one group, who haven’t yet secured the necessary phonic skills the task was beyond their abilities. This meant that this session wasn’t successful for them. 
· Teachers demonstrated good knowledge of the language of grammar  as seen when they spoke about adjectives or extended noun-phrases. These were also identified in plans.
· In Reception the ‘talk for writing’ sessions were lively and engaging. Pupils were using complex sentence structures and adventurous language. Actions added meaning and story maps demonstrate how stories are constructed.
· Pupils in nursery had numerous opportunities to engage in mark making both indoors and out. There are also many planned opportunities to refine fine and gross motor skills. We discussed when is the right time to support pupils with name writing. We discussed the need for pupils to have prerequisite skills in place and other ways of writing their names e.g. with magnetic letters before motor skills are in place. We noted that when pupils practice their name with an adult it is important that they are supported to understand the correct patter of letter formation and to start letters in the correct place. 

Discussion with writing leader and review of plans
· The writing leader has an A level in English. She has attended training for reading comprehension via the English hub. Talk for Writing training is planned. She is also working closely with the EYFS leader too. She has attended Y2 moderation and we noted can access support from the HT who is an LA lead moderator too.
· We noted that there is limited support for CPD for writing - even through the English Hub
· Plans for writing set out progression in strands such as handwriting, spelling etc.
· Common Exception Words are introduced through RWInc. We discussed spelling and the need for rigour in following this up with pupils once they have been introduced.
· The writing curriculum is led by books and genres not by the sequence of knowledge which pupils need to secure. Plans should be reviewed to ensure the strands of progression lead the way e.g. if pupils need to understand what a sentence is, then writing a letter or recipe may not be the best genre for this.
· Leaders have identified a clear sequence for a unit of writing. This introduces component knowledge and culminates in more complex tasks. Sequences include explicit opportunity to develop vocabulary and learn new aspects of grammar. Grammar is then applied in writing. 
· Whilst leaders want to give pupils experience of different genres of writing it would be helpful to focus on purposes of writing. This will bring increased clarity to units of work.
· [bookmark: _GoBack]Pupils move from RWInc phonics into comprehension groups in Y2. Any children  who have not completed the RWInc programme continue to access RWinc phonics sessions which provides continuity.  They also use this at the main feeder Junior school.
· We discussed the needs of the lowest 20%.  We noted that leaders have explored a small steps programme (Launchpad for literacy) On exploration of this resource it would appear that this will inform the sequence of teaching in writing in the earliest stages. 
· The writing leader has worked to achieve greater consistency in handwriting this year. This was evident today. Staff were modelling correctly and prompts are available to support pupils. Older pupils were focused on positioning letters on the line correctly. The handwriting scheme is introduced through the phonics programme. This has been successful because the knowledge to be taught and the approach to delivery are all precisely set out.
· Leaders have explored the Talk for Writing approach at another local school and evaluated the programme in light of their intake. It is believed it will support pupils to develop compositional knowledge whilst developing transcriptional skills. Staff are currently exploring the resources and full training is being delivered in June. Staff have baselined pupils already. It was noted that the vast majority of pupils couldn’t retell a story when baselined. Following focused teacher led activity,  pupils can now do this. This shows early impact of this approach.  

Discussion with pupils and pupil books
· Most pupils enjoy writing. However, they are not clear about the purposes for writing.
· Pupils were able to talk about their learning from the morning. More precision about the knowledge of writing to be learnt would have helped them articulate it better.
· Pupils struggled to explain what a sentence is. This likely needs more explicit teaching.
· Pupil books reflect the planned curriculum. Development can be seen across a unit of work
· Pupils handwriting has improved since the start of the year
· Grammar is blended into the writing sequence.
· Pupil book seen today were neat and cared for. There was a good quantity of writing.


	Summary

	Thank you again for welcoming me to your school. We have identified some positive aspects of writing teaching which contribute to the quality of learning in this area. There are some development points which are indicated above. The priority is to review the planned teaching sequence to make sure the knowledge about writing (in each strand) is set out with clear milestones. This should then secure consistent implementation.  


	Research and resource links

	These documents may provide additional support
Preparing_Literacy_Poster.pdf (d2tic4wvo1iusb.cloudfront.net)
Literacy_KS1_Guidance_Report_2020.pdf (d2tic4wvo1iusb.cloudfront.net)
Research review series: English - GOV.UK (www.gov.uk)
4-writing-purposes-guidance1.pdf (wordpress.com)

	Agreed Actions 

	Action
	Who
	When
	

	Review long term plans to ensure component knowledge for each strand is clearly defined and milestones are set out for each ½ term in each year group.
	En Lead
	
	

	Review support for pupils in lowest 20% (Y1) who cannot write a simple sentence. Ensure the priority is on securing their phonics and handwriting.
	HT and En Lead
	
	

	Continue planned development of Talk for Writing
	En Lead and EYFS lead
	
	

	Focus for subsequent school improvement visits 
	Date

	This was the final visit of 3 this year. 
We discussed potentially accessing a further support package for 23-23. 
	

	Diocesan School Effectiveness Advisor
	Date

	June Richardson
	

	Executive/ Head Teacher comments

	



	Signature
	Date
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