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	School:
	QUEEN MARY AVENUE

	
	Date:
	22/2/24

	
	Purpose of the visit:
	Focus on early reading and phonics

	
	Participants:
	Mel Castle (head teacher)
Sophie   Todd (DHT)
Donna Neilson (EYFS lead)


	Planned activities 
e.g. work scrutiny, pupil interview, lesson visits, discussions with leaders and governors

	
· Focus on early reading and phonics


	Key strengths

	· Phonics follows the RWInc scheme and is supported by RWInc  interventions. The school accesses consultant  support to ensures it remains up to date with the best teaching pedagogy
· The school rightly focuses on fluency as children move off the phonic programme
· Books pupils are given to read match their phonic level
· Interventions are targeted and timely
· Tracking of phonics is effective it allows leaders to identify pupils who are falling behind and intervene quickly
· Materials are made available to parents to support phonics
· Enhancements have been made to the reading environment – books and displays are prominent and enticing
· Children talk about the books and stories they read
· Reading spines have been developed which set out the journey through books for all children

	Areas for development

	· Continue to be rigorous in following up attendance – explore some of the suggestions discussed (see below)
· Refine the delivery of the new parts of RWInc so they are implemented consistently
· Identifying core texts that pupils will learn inside and out in each year group – these should be books that are already in your reading spine.
· Continue to engage with parents and support them to read with and to their children
· Continue to review the provision in EYFS so it is increasingly consistent with that in Nursery

	Barriers

	· Attendance
· Engagement from all parents with reading and phonics

	Key findings

	Attendance discussion
· Leaders remain concerned about attendance figures especially the number of pupils who are persistently absent.  School 92.68% cp National Primary (to 9/2/24) 94.6%
· Persistent absenteeism remains high. School 23.46% (statutory school age) cp National Primary (to 9/2/24) 16.25%
· Leaders are aware that pupils in nursery (who are non-statutory school age) reduce these figures further.
· We looked at data for KS1 reading (EXS and GDS standard) this reinforced findings which we have explored in previous visits. Attendance is directly corelated to achievement.

KS1 Reading Expected standard 
96%+ attendance = 74% EXS 
90%+ attendance = 50% EXS 
Persistently absent = 40% EXS
We discussed sharing this information more explicitly with parents.

· All children who are PA are engaged in attendance meetings. There are formal meetings every fortnight. They include the EWO.
· Leaders are rigorous in chasing attendance and making home visits as needed. Safeguarding of pupils is prioritised. The school works with the LA and fines are issued if needed. Social workers are involved – leaders should continue to be tenacious in following up actions with Social Workers.
· Leaders have researched approaches to improving attendance. They are attended DfE briefings and have approached the local behaviour hub.
· There is a DfE approved behaviour hub locally. Leaders have reviewed the materials on its website and contacted the hub. However, they haven’t had a response – they are chasing this support.
· Leaders are proactive in chasing non attenders as well as incentivising attendance – door awards, weekly draws and class trip/ visits provide rewards
· Main barriers are parental engagement/ mental health issues.
· The school’s mantra ‘ Here Every day, ready on time’ is known by the staff team and referred to regularly. Attendance has been a feature of discussion in parent/ teacher consultations this week.
· Induction for nursery pupils includes a focus on taking up all the hours available and regular attendance.
· Families are directed to available support locally e.g. children’s hubs, family hub, Compass Go.
· Leaders are engaged with a new LA attendance group. A new LA attendance lead started in September and has visited the school to discuss barriers to attendance. No further support has been received.
· We noted that as all the children at QMA are infants, it isn’t possible to rely on children to get themselves to school
· We discussed a walking bus – this has been tried in the past but only benefited one pupil

We discussed some further actions to explore
 Further analyse the persistent absence group – how many families is this? How many pupils are supported by the pupils premium or EYPP? Can the PP strategy be amended in anyway to increase capacity to support in this area?
 Make communication with parents more explicit – tell them how many hours of phonics, reading maths etc their child will be missing – share the broad data headline as we discussed today
 Ensure there are visible signs on external classroom doors showing class attendance, ensure all members of staff address attendance issues with parents and celebrate when pupils are in school – even if they are late. ‘Better late than not at school’.
 Follow up by telephone with the behaviour hub or the HT of that school to see what further support they can offer.
 Explore the offer at the children’s hubs to see what services they can offer to parents and families around sleep, routine etc? Can they attend some of the induction sessions for new starters/ nursery pupils?
 Explore links with Health visitors and the school nurse – is there scope for further support? Can Health visitors attend nursery induction to build relationships and nip problems in the bud?

Promoting the love of reading
· Leaders are adamant that all children should learn to read. They recognise that many children have low levels of speaking and listening skills on entry to the school and know the benefits of a rich book culture.  
· Reading is a real priority. Leaders are working with the English Hub. They have taken inspiration from this work to further developed reading environments. Displays and book areas invite children into the world of books. In EYs the use of books wasn’t as visible as it was in nursery – this is an area that could be further refined for greater consistency.
· Each class has its own inviting book corner. Books are chosen to reflect the school’s reading spine. Careful thought has been given to the choice of books e.g. those read for pleasure; those used in literacy lessons and stories. Leaders have also taken opportunity to promote diversity through the reading spine. The reading spine is flexible to take account of newly published books.
· A love of books is promoted from the moment children start in nursery. All children experience at least 3 books a day. In Early Years, rhyme and song is also prioritised to support communication and language skills. 
· Staff are seen as ‘readers’ they promote books e.g. through ‘Bring and Brag’. The use of voice is promoted through story telling.
· Author visits also inspire pupils. Leaders are aware of the need to engage pupils and families with books so opportunities to give books to children are taken e.g. Book Trust, Imagination Library etc. Books are also given as prizes. Y2 librarians have specific roles in promoting books too.
· Talk through stories has been introduced. Leaders explain this is really helping pupils to learn story language – this is particularly important as pupils start the school with low levels of spoken language.
· Phonics is taught rigorously. RWInc nursery Phonics starts in spring term of N2 with the introduction of a sound a week. This increases to 3 sounds per week in the summer term. Children start the full phonic programme from day 1 of Reception. Phonic workshops are held to engage parents.
· Staff training for phonics and reading is prioritised. It forms part of induction and ongoing CPD. RWInc training is accessed through the RWInc portal. Staff are supported with coaching sessions and opportunity to watch one another too.
· Children who attend regularly achieve well. There is little difference between attainment for pupils who are disadvantaged and those who are not 2023 Y1 phonics – all pupils 78%, Disadvantaged pupils 78%.   Y2phonics -all pupils 92%, Disadvantaged 88%. Leaders do not rest on their laurels and are keen to further close the gap.
· We met with a group of pupils and spoke to them about their reading. Many could identify the books they read. They clearly like their reading areas. Some, who do not attend well or who do not read at home, found these conversations more challenging. Pupils explained that teachers bring stories alive by using ‘different voices’ which they enjoy. Some pupils need more repetition of familiar stories to recall them with ease. Traditional tales e.g. the Gingerbread man, were well known.

 Identify a small group of books which children in each year group will know ‘inside out’. Plan for these to be revisited regularly.
 Work to ensure the early years’ experience of books is the same across Nursery and Reception

Phonics
· In 2023, Y1 Phonics attainment was a in line with National. School 78%, National 79%. By Y2 (2023) a further 11% had reached the expected standard. School  92%, National 89%.
· Quality first teaching of phonics is rightly prioritised. Staff training ensures consistency. The phonic leader has time to coach and provide feedback to staff.
·  The phonic leader takes time to ensure groupings are regularly reviewed. Assessments take place each term or more frequently for EYFS pupils and those who are not on track. 3 staff members carry out these assessments to ensure consistency.
· The RWInc scheme provides detailed guidance to staff setting out termly expectations. We saw some very strong practice today but also identified some minor aspects which needed refinement.
· The RWInc teaching sequence is followed well. 
· Today was the 3rd day of new groups and there was a little delay in sorting pupils into their new bases for their phonic session. Leaders should ensure there isn’t time slippage for this important teaching session. Leaders are also aware that prompts and reminders to staff will enable them to be ‘slick and efficient’ in their delivery of phonics.
· The RWInc consultant recommended a new approach which we didn’t see delivered consistently. Leaders need to explore whether this approach is helping or hindering  pupils and ensure all staff follow the same approach.
· Leaders know that pupils need more work on polysyllabic words and this is being prioritised. This was seen in almost all sessions today.
· Where models for writing are provided, these should be high quality examples.
· Leaders ensure that the strongest staff are teaching those children most at risk of falling behind.
· All classroom and group spaces include the phonics chart for pupils and staff to refer to.
· Phonics is a priority (approximately 40 minutes a day is spent on this and reading) Other opportunities to practice handwriting; engage with books and have story are also taken. We again reflected on how much phonic and reading time children lose when not at school for a few days. 
· We listened to some pupils read. These were pupils who were not on track with their phonics. All read new books. Books were well matched to their phonic ability. Fluency is the key aspects that needed further reinforcements. Staff who read with these children were confident in their skills and able to help children apply their phonic knowledge – just at times they need to enable the child to be as independent as possible e.g. ensuring the child points to the words themselves. 
· Parents are engaged in phonic teaching from the start. Video resources are shared and books are taken home. Leaders are in the process of introducing reading for pleasure books too. This is already established in nursery and FS2. Leaders have also purchased RWInc e-books to try and engage harder to reach parents. Engagement with these can be tracked.
· We discussed what mitigations there are for pupils who don’t read at home. There are specific reading groups in school. We discussed the possibility of a reading club – perhaps by invite only?
· CPD for staff is prioritised. RWInc training takes place; staff receive coaching; there are opportunities to observe best practice. The RWInc portal provides video resources. ECTS and new teachers receive training as part of induction.
· Training for 1-1 intervention is also provided. TAs also have a ½ termly meeting with specific focuses e.g. reading. They have had training on Talk for Writing, Talk through stories and the Reading pledge. 
· Visits to other schools for reading and phonics also take place with staff sharing their findings on return.

 The 3 staff who make assessments in phonics should consider quality assuring their processes to ensure consistency.
 Review the RWInc recommended ‘tapping approach’ when identifying ‘special friends’ – ensure the approach taken is supportive to your pupils and is applied consistently
 Consider introducing an ‘invitation only’ reading club
 Ensure regular coaching to make sure phonics is delivered 100% consistently especially when groups change.

Phonic intervention
· RWInc 1-1 intervention is used effectively for catch up. Identified children spend 5-10 minutes with an experienced TA. The sessions seen today met children’s needs precisely. Again, leaders identify the strongest staff to deliver these sessions

Reading beyond phonics
· Leaders have worked hard to develop this area of practice.
· Many Y2s are moving forward well and are reading a wider range of books. Today they were working on technique to answer comprehension questions carefully
· A further group of Y2 pupils have just moved off the phonic scheme. They are focused on reinforcing any sounds which are not secure and developing fluency beyond the RWInc scheme. There is a need to agree the approach to reading for this group – ideally this will bridge the paired reading approach used in the RWInc scheme and which children know well. 
· Pupils are encouraged to become ‘rainbow readers’ by reading at home x 10 per rainbow colour. When they complete the rainbow, they can choose a book to keep. We noted that 36% of pupils are not, at this time in the year, on the rainbow. Again, leaders frequently highlight home reading with parents, they promote it and reward it. Continued but more explicit communication in this area may help further. 

 Review the teaching approach for the ‘new to fluency’ group to ensure it is consistent across job share staff

Early Years
· There has been very positive development in the reading environment in Nursery. Books are a central feature of all areas of learning. Staff promote a love of books through their reading of stories.
· [bookmark: _GoBack]Children in Nursery and FS2 take books home to share. These are changed weekly. There is a library area to choose from.
· We talked about how parents are engaged in choosing books with their children and how harder to reach parents are drawn into this. ‘Parent shares’ take place which allow EYs staff to model ways to share books.
· The ‘Evidence Me’ communication tool allows staff to share the books they are reading with the children and the ‘sound of the week’. Videos are provided to support parents.
· We discussed how harder to reach parents are engaged with ‘Evidence Me’. Staff support parents to sign up and follow this up at parents’ meetings. Parents can upload information too e.g. objects found which start with the sound of the week.
· There are also stay and play sessions.
· Nursery staff are engaged with the Professional development Plan and exploring different strands of early years. 
· Early language is prioritised in nursery. Leaders are also providing additional training to meet the particular needs of the cohorts in the school. This includes ‘intensive interaction training’ and ‘All about attention training’. We noted today that attention is a key factor for children at QMA.
· In Reception pupils are grouped for daily phonic sessions. Staff have had appropriate training. There is a need for session leaders to be rigorous in listening to pupils during these sessions and to identify where there are gaps in learning e.g. children’s knowledge of sounds.
· Books are available in different areas of provision but the environment doesn’t feel as book rich as Nursery. This may be due to different furniture and layout of areas.
· Book areas are developing. In the single EYFS classroom this reflects areas in the rest of the school. The ‘bus’ area in the larger class base doesn’t have the same feel. There may be a need to model to children how to use and engage with books in these areas.
· It is also important that staff take time to model engagement with books in other areas of provision e.g. Using books in the construction area for ideas for model making etc.
· There are opportunities to make books which reflect the children’s learning experiences so that they can share these together and read simple scripts. This will also reinforce learning.
· We spent some time discussion the layout of the larger EYFS classroom. This larger space feels different to Nursery. Leaders should continue to explore ways to develop this. We noted that the need for a table space per child (for Handwriting and phonics) which restricts the way it is organised. Is a table space needed for all children? The creation of more bays could make it feel more like the Nursery environment and may help pupils see the defined provision areas. There is also some work needed to ensure children are using these areas as expected e.g. replacing resources appropriately when not in use.
· The areas at the back of this large space, which have been changed more recently felt more defined and therefore play seemed more focused. These areas were successful in promoting communication and language and reading e.g. The Enormous turnip was being shared in the Fruit and Veg shop (role play) and there was positive dialogue from pupils engaged in dressing up as doctors and nurses.
· Story is a key event in Nursery and Reception. Some staff are more confident in brining stories to life than others – again develop this as a consistent approach

 Continue to build parental engagement from the earliest contact with school. Continue to be tenacious in following up parents who don’t engage with Evidence Me, shared reading sessions etc. Continue to identify barriers to parental engagement with phonics and home reading. Keep exploring creative ways to bring them into school and hear key messages.
 Continue developments in the EYFS environment so that areas are clearly defined and that all staff promote and model the use of books in these spaces at every opportunity.
 Continue to develop consistency when sharing books to truly engage every child in this magical world. 


	Summary

	Leaders continue to be ambitious for pupils so they can ‘Dream Big and Shine Bright’. They are relentless in reviewing and refining the provision for phonics and early reading. Reading is clearly a priority in the school. We identified some refinements which I am assured leaders will act quickly on. 
Attendance and the engagement of parents with reading are two barriers. Leaders and all staff work hard to break these down. It is clear that when children attend well and take up all the school has to offer, then they do well. 


	Agreed Actions 

	Action
	Who
	When
	

	Attendance
 Further analyse the persistent absence group – how many families is this? How many pupils are supported by the pupils premium or EYPP? Can the PP strategy be amended in any way to increase capacity to support further in this area?
 Make communication with parents more explicit – tell them how many hours of phonics, reading maths etc. their child will be missing – share the broad data headline as we discussed today
 Ensure there are visible signs on external classroom doors showing class attendance, ensure all members of staff address attendance issues with parents and celebrate when pupils are in school – even if they are late. ‘Better late than not at school’.
 Follow up by telephone with the DfE approved attendance  hub (or the HT of that local school) to see what further support they can offer.
 Explore the offer at the children/family hubs to see what services they can offer to parents and families around sleep, routine etc? Can they attend some of the induction sessions for new starters/ nursery pupils?
 Explore links with Health visitors and the school nurse – is there scope for further support? Can Health visitors attend nursery induction to build relationships and nip problems in the bud?

	
	
	

	Love of reading
 Identify a small group of books which children in each year group will know ‘inside out’. Plan for these to be revisited regularly.
 Work to ensure the early years’ experience of books is the same across Nursery and Reception

	
	
	

	Phonics
 The 3 staff who make assessments in phonics should consider quality assuring their processes to ensure consistency.
 Review the RWInc recommended ‘tapping approach’ when identifying ‘special friends’ – ensure the approach taken is supportive to your pupils and is applied consistently
 Consider introducing an ‘invitation only’ reading club to target pupils who do not read at home
 Ensure regular coaching to make sure phonics is delivered 100% consistently especially when groups or guidance from RWInc changes.

	
	
	

	Beyond phonics
 Review teaching the approach for the ‘new to fluency’ group to ensure it is consistent across job share staff

	
	
	

	Early Years
 Continue to build parental engagement from the earliest contact with school. Continue to be tenacious in following up parents who don’t engage with Evidence Me, shared reading sessions etc. Continue to identify barriers to parental engagement with phonics and home reading. Keep exploring creative ways to bring parents into school and hear key messages.
 Continue developments in the EYFS environment so that areas are clearly defined and that all staff promote and model the use of books in these spaces at every opportunity.
 Continue to develop consistency when sharing books to truly engage every child in this magical world. 

	
	
	

	Focus for subsequent school improvement visits 
	Date

	Due to the exploration of academy options no further visits were booked. The advisor does have availability on  Wednesday 1st May and also has permission to offer a Monday - possible dates are Monday 29th April or Monday  6th May
	

	Diocesan School Effectiveness Advisor
	Date

	June Richardson
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	25/2/24

	Executive/ Head Teacher comments

	



	Signature
	Date
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